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Message From The Chair 
RDR’s First Research Journal

On behalf of the Board of Directors and member organizations of 
the Regional Diversity Roundtable (RDR), it gives me great pleasure 
to offer our very first Journal of Promising Practices on Diversity and 
Equity to the Peel community. This past year, the first for the RDR as 
an independent entity, has been one of significant milestones. 

We launched the Diversity and Inclusion Charter of Peel and the 
Supporting Guidelines in April to the community with key leaders and 
organizations endorsing it. In June, we had the inaugural Diversity 
Conference with our Annual General Meeting and as we close the year 
off, we are ensuring that we continue to support the organization and 
institutions in their efforts to institutionalize equity as well as deliver on 
our commitment to Peel Region.

The research papers each showcases examples that are substanti-
ated with evidence based practices that build inclusion. These include: 
Impact of Empowerment on racialized girls, Putting Down Roots 
through diversity and community projects, Social Network Analysis in 
organizational policies and Inclusive Research Practices for under-
standing the experiences of newcomer children. 

This resource is offered in the hope that it provides knowledge and 
skills to diversity and equity practitioners as well as other professionals 
in the Region to further their and their organizations’ inclusion efforts 
collectively. 

We appreciate the dedication of the many authors of these resources 
and their willingness to help shape Peel and build a cohesive commu-
nity. We are thankful to:

•	 The Board for its leadership
•	 The Capacity Building Working Group for its creativity and   passion 
•	 The Coordinator and staff for her willingness to go above and 

beyond
•	 The member organizations and the representatives at the RDR 

table for their support
•	 The OTF for the funds it provides 
•	 Most importantly, we thank you, our readers and resource users 

for joining us in the journey of change.                                                                  

To Equitable and Inclusive Peel,
Varsha Naik, Chair, RDR 
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Putting Down Roots – Diversity 
and Community Food Projects 
By: Carolyn Bailey

Food is an essential link in our world – a 
physical need that every human shares. 
How we feed ourselves is intrinsically linked 
to complex cultural, emotional, health and 
environmental issues. Growing food in a 
communal setting provides the opportu-
nity to bring together very different groups 
of individuals to share diverse cultural food 
traditions, foster inter-generational knowl-
edge exchange, and to enhance feelings of 
inclusion and understanding. This paper will 
introduce the popular practice of community 
food gardening, review the history of commu-
nity food initiatives and explore their impact 
on community development. It will examine 
local profiles and recent research conducted 
at several different community food projects 
supported by Ecosource in the Region of 
Peel, with an emphasis on good practices 
to build capacity within the social services 
sector of Peel to undertake these types of 
initiatives.

WHAT IS A COMMUNITY GARDEN?
Loosely speaking, a community garden can 

be any space where a group of individuals 
come together to grow plants. Community 
gardens range significantly in their focus, 
structure and style of organization.  Commu-
nity gardens may encompass not only food 
production, but flowers, herbs, fruits, natu-
ralization and other specialty types of horti-
culture. Community gardens can be located 
in a wide range of physical spaces – from 

rooftops, to public parks, to backyards, to 
greenhouses.  The distinguishing feature 
of a community garden is the “community” 
of many different people brought together 
around a shared interest in gardening and/
or a shared space. These groups may be 
brought together through a geographic 
neighbourhood, a cultural or faith community, 
a school or any other shared interest group.

Food-producing community gardens gener-
ally take one of the forms listed below (or 
may combine several of these elements). 
Harvests may be designated only for project 
volunteers or members, or may be shared 
with local food banks or soup kitchens: 

•	 Community allotment/ plot style gardens: 
where individuals care for and harvest 
from their own independent plots, which 

ABSTRACT From November 2012 to March 2013, Ecosource engaged in a Determinants of 
Community Health Survey with support from the University of Toronto Mississauga Faculty of 
Medicine. This survey sought to better understand the impacts of community food programs 
on physical and mental health in Mississauga. This research papers highlights the results of 
the survey project, especially as related to self-reported impacts of participation on feelings of 
inclusion and ability to explore/share diversity in the community.

source: Ecosource

FIGURE 1: Families Exploring Tomato Cultivation
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are organized together in one shared 
location with other allotment plot holders 
– for example, one garden may contain 
a certain number of plots or allotments 
for different individuals or families.

•	 Communal gardens: where one or several 
garden plots are cared for collectively 
by a group, with no individual owner-
ship of plots – for example, a school 
yard garden shared by one or several 
classes of students where the harvest is 
shared. 

•	 Community orchards: where a grove of 
trees, primarily fruit or nut producing 
trees, are cared for collectively and the 
harvest is shared. 

•	 Backyard and fruit tree sharing: where 
a set of fruit trees and/or food gardening 
plots located on privately owned land 
(often residential) are cared for by volun-
teers and community members with 
portions of the harvest shared between 
volunteers, community food banks and 
landowners.

THE HISTORY AND IMPORTANCE OF 
COMMUNITY FOOD GARDENS

Community food production traditions have 
evolved as human societies across the globe 
have urbanized. Historically, community 
gardens around the world have gone through 
cycles of increased popularity in times of war 
and economic crisis where residents in urban 
areas have less access to traditional agricul-
tural food products. 

In North America, we can trace the current 
community gardening movement from “potato 
patch gardens” for the working poor in Detroit 
in the early 1890’s through to the “victory” 
gardens of the First and Second World Wars. 
This mirrors similar gardening traditions in 
large cities across Europe, Asia and around 
the world. These early community gardening 
projects aimed to increase individuals’ ability 
to produce their own food in times of rationing 
or scarcity. 

More recently, beginning in the 1970’s, 

community gardens have become known for 
their impact on renewing struggling urban 
areas and promoting safe, public neighbour-
hood spaces, and concurrently as a part 
of the environmental and alternative food 
movement (Seto 2011). Two notable recent 
examples can be found in the rejuvenation 
of downtown Detroit and Regent Park in 
Toronto. 

Community gardens have achieved their 
current popularity and acclaim for good 
reason. Numerous studies conducted inter-
nationally have highlighted the many posi-
tive impacts that community gardens have, 
including:

•	 Increased access to healthy food and 
better nutrition (Patel, 1991; Irvine et al., 
1999; Dickinson et al., 2003)

•	 Increased access to culturally appro-
priate foods at low cost (Wakefield et al., 
2007)

•	 Increased physical activity (Armstrong, 
2000; Dickinson et al., 2003)

•	 Improved mental health and stress relief 
(Armstrong, 2000; VandenBerg, 2011; 
Public Health Agency of Canada, 2008)

•	 Improved neighbourhood security, 
reduction of crime in public spaces 
(Schmelzkopf, 1995; McKay, 1998, 
Ferris et. Al., 2001; Kuo et. Al., 2001)

•	 Increased neighbourhood property 
values (Been, V et. Al., 2006)

•	 Community development and social 
capital (Hancock, 2001; Doyle and 
Krasny, 2003)

•	 Improved academic performance 
and health for participating students 
(Hermann, J.R et. Al., Morris et. Al., 
2002)

•	 Improved local ecology and sustain-
ability (Hancock, 2001; Scghmelzkopf, 
2002)

COMMUNITY FOOD PROJECTS IN  PEEL
Ecosource is an innovative environmental 

organization specializing in hands-on 

PUTTING DOWN ROOTS - DIVERSITY AND COMMUNITY FOOD PROJECTS 
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programs that focus on how each of us can 
change our daily habits to become better 
environmental citizens. Ecosource works 
across the Region of Peel and throughout 
Ontario on a wide range of environmental 
issues, including community food gardening 
and urban agriculture (www.ecosource.
ca). As an environmental organization, our 
initial area of engagement with community 
gardening stemmed from a focus on organic 
agricultural practices, aimed at growing food 
in an ecologically sustainable and renewable 
manner. 

Conventional (non-organic) food produc-
tion impacts our shared environment in many 
ways – species biodiversity and habitat are 
lost when forests are converted to large indus-
trial farms, soil erodes and compacts when 
left bare or over-tilled with large machinery 
(Arden-Clarke et al., 1987), pollinating insects 
such as native bees suffer from the over-
use of agricultural pesticides (Kremen et al., 
2002), genetic plant diversity is impacted by 
genetically modified organisms (Eastham and 
Sweet, 2002) and watershed ecosystems are 
affected by run-off of herbicides, fertilizers 
and pesticides (Papendick, et al., 1986). 

By undertaking a journey into community 
food production, Ecosource has connected 
outside of the traditional environmental sector 
to build multi-stakeholder projects that reflect 
and celebrate diversity in our community. 

Food connects us all and is a point of inter-
section for many different dialogues - about 
health, about economies, about the environ-
ment, and about our cultures, among others. 

Over the course of developing and facili-
tating food growing projects across Peel, we 
have seen significant opportunities emerge 
for both individual community members and 
community organizations to share and learn 
from each others’ diverse perspectives. 

FOOD PROJECT PROFILES 
Ecosource currently facilitates five public 

community food gardens in partnership with 
the City of Mississauga Parks department, 
initiated since 2006. Each garden is unique, 
defined by the community members who 
participate and the many different neighbour-
hood organizations, schools and other stake-
holders who support each project.

 Brief profiles of these projects are listed 
below, followed by a snapshot of demo-
graphic information about the community 
members participating. 

Garden of the Valley
•	 Neighbourhood: Mississauga Valley 

(Burnhamthorpe and Hurontario, south 
of Square One). 

•	 Garden L ocation and H istory: 1275 
Mississauga Valley Blvd, at the Missis-
sauga Valley Community Centre 
Complex. Established in 2006 in part-
nership with Evergreen and the City 
of Mississauga, expanded in 2008 to 
current size in partnership with the MIAG 
Centre for Diverse Women & Families. 

•	 Garden size/style: Mixed model – 40 
allotment style plots, as well as six 
communal food bank plots and a habitat/
pollinator garden.

Hillside Park Community Garden
•	 Neighbourhood:  Clarkson (West of Trus-

cott and Southdown Rd.). 
•	 Garden location & history: 1311 

Kelly Road, 1 block south of the 
Clarkson Community Centre Complex. 

source:  Ecosource

FIGURE 2: Celebrating a Bountiful Harvest

PUTTING DOWN ROOTS - DIVERSITY AND COMMUNITY FOOD PROJECTS 
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Established in 2009 in partnership with 
the City of Mississauga, the MIAG 
Centre for Diverse Women & Families, 
and Hillside Senior Public School. 

•	 Garden size/style: Mixed model – 
20-allotment style plots, as well as 
four communal food bank plots shared 
with Hillside Senior Public School and 
Elmcrest Public School, a habitat garden 
and a pollinator garden.

Malton Community Garden
•	 Neighbourhood: Malton (Morning Star 

Rd. and Goreway Dr.) 
•	 Garden location & history: 3450 Morn-

ingstar Drive, in Elmcreek Park at the 
Malton Community Centre. Established 
in 2010 in partnership with the MIAG 
Centre for Diverse Women & Families 
and the Bramalea Community Health 
Centre. 

•	 Garden size/style: Mixed model – 32 
small children’s communal learning 
garden plots used to facilitate summer 
educational programs in partnership 
with the Malton Public Library, 11-allot-
ment style plots and a habitat/pollinator 
garden. 

Generation Garden at Parkway Green
•	 Neighbourhood: Central Mississauga 

(Burnhamthorpe and Central Parkway 
North). 

•	 Garden location & history: 4215 
Central Parkway East, between École 
Catholique Réné Lamoureux and St. 
Charles Garnier Catholic School. Estab-
lished in 2011 in partnership with the 
City of Mississauga, the MIAG Centre for 
Diverse Women & Families and École 
Catholique Réné Lamoureux. School 
workshops offered in the communal 
learning plots are offered in both French 
and English to accommodate the Fran-
cophone community at École Catholique 
Réné Lamoureux. 

•	 Garden size/style: Mixed model – 
45-allotment style plots, four communal 
food bank plots, a habitat garden and 

a pollinator garden, and a community 
orchard of apple and pear trees.

Iceland Urban Agriculture Teaching Garden
•	 Neighbourhood: East Central/North 

Mississauga (Matheson Blvd E and 
Kennedy Rd). 

•	 Garden location & history: 705 Matheson 
Blvd. E, on Jan’s Trail in the park behind 
the Iceland Arena Complex. The garden 
was established in 2011 in partner-
ship with the City of Mississauga, the 
University of Toronto Mississauga and 
the Eden Community Food Bank. The 
Iceland Teaching Garden was conceived 
as a way to better address fresh food 
and food security for those most in need 
in our community, and as a host location 
for many student learning opportunities 
– from class visits to internships to inde-
pendent study projects. 

•	 Garden size/style: Communal urban 
agriculture space – 26 raised beds in 
15,000 square feet of organic market-
style garden space, including annual 
vegetables, perennial herbs, peren-
nial fruits, permaculture garden beds 
and season extension structures. To 
date, more than 500 elementary and 
secondary students in Peel have visited 
Iceland on school field trips, while under-
graduate and graduate student research 
projects in organic food production have 
been undertaken in partnership with 
students from the University of Toronto 
and University of Guelph.

COMMUNITY PERSPECTIVES
Looking to the diversity of ages and cultural 

backgrounds represented in the membership 
of Ecosource community gardens, we see a 
reflection of the tremendous diversity of resi-
dents generally in the Region of Peel.  Out of 
a total 210 garden plot holders in 2013, 53% 
were adult, 17% seniors, 5% youth, 3% chil-
dren and 22% do not report their age.  Twelve 
languages in addition to English were spoken 
fluently by garden members: Arabic, Korean, 
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Spanish, French, Polish, Croatian, Ukranian, 
Serbian, Bosnian, Mandarin, Bengali, and 
Punjabi. 

To better understand the impact of garden 
participation, Ecosource undertook an 
in-depth survey of 43 garden members in 
partnership with students from University of 
Toronto Faculty of Medicine in Mississauga in 
winter 2013. The following impacts emerged:

•	 86% felt that participating in community 
gardening had allowed them to meet 
people from cultures unlike their own. 

•	 84% use the garden as a way to meet 
new people in their community, and felt 
that community gardening made them 
feel more attached to their community.

•	 79% use the garden to access fruits and 
vegetables more cost-effectively.

•	 63% felt that gardening was important in 
allowing them to grow fruits and vege-
tables from their cultural heritage that 
were fresher than in supermarkets. 

•	 63% felt that community gardening had 
helped to increase their social circle, 
and with people of different generations 
- i.e., much older or much younger.

PROMISING PRACTICES & LESSONS 
LEARNED

Each community garden facilitated by 
Ecosource hosts a wide range of different 
community building and learning opportu-
nities, all of which have likely contributed 
to the strong sense of community shared 
by survey participants as noted above. In a 
passive, unstructured way, each garden acts 
as a ‘bumping space’ or informal meeting and 
gathering area, where individuals from many 
different backgrounds meet one another while 
tending garden plots and share gardening 
tips, cooking suggestions or help one another 
with garden tasks (Marcus 2003). 

In addition to creating a space for these 
informal interactions, each garden also hosts 
a range of animation events - workshops and 
neighbourhood gatherings. Garden animation 

events typically include school class visits 
and field trips, children’s gardening days 
and family workshops, community pot-luck 
and work-bee events, specialty workshops, 
volunteer group visits, and off-season indoor 
workshops. Topics covered include healthy 
eating & nutrition, physical activity, literacy 
programming, environmental stewardship, 
community art, intergenerational learning 
and many more. 

From an organizational perspective, working 
together with other community groups on 
animation projects has been an effective 
way to bring many perspectives and areas of 
expertise into the garden creation and anima-
tion process. From 2008 to 2011, Ecosource 
collaborated with the MIAG Centre for Diverse 
Women and Families through a grant from 
the Ontario Trillium Foundation to establish 
and expand four of the five garden projects 
profiled above (Garden of the Valley, Hillside 
Park Community Garden, Malton Community 
Garden and Generation Garden at Parkway 
Green). 

The success of these projects was enhanced 
by a community asset based approach and 
community meetings held with residents and 
stakeholder groups in advance of the project, 
and continued engagement of local schools, 
volunteer groups and others in animating and 
personalizing the gardens to best represent 
their neighbourhoods, and to bring diverse 

7
WWW.REGIONALDIVERSITYROUNDTABLE.ORG

source: Ecosource

FIGURE 3: Painting the Garden Shed
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voices to the planning process.
 A second focus area of this project was to 

support independent community groups and 
local schools undertaking gardening projects.  
One good example of this second supportive 
element led to the creation of the Sahara 
Seniors Community Garden at Punjabi 
Community Health Services, which emerged 
from a desire to bring seniors in the Sahara 
Program together around the therapeutic 
elements of gardening and a celebration of 
Punjabi agricultural heritage. 

Building on this foundation, in 2012, 
Ecosource worked with the Sahara Seniors 
to broaden intergenerational learning at 
community garden projects across Missis-
sauga with a collaborative “Inter-Gener-
ations” project. Mentors from the Sahara 
Seniors visited other locations and worked 
together with youth across the community to 
share their skills and knowledge, and to learn 
about gardening together. 

These collaborative endeavours, as well as 
current collaborations with the World Crops 
Project, the Eden Community Food Bank 
and the University of Toronto at the Iceland 
Teaching Garden have brought different 
perspectives and expertise to project plan-
ning and implementation.  These key partner-
ships have greatly contributed to the success 
and uptake in the community around our food 
garden projects. 

Group workshops and field trips with many 
different partnering groups have also provided 
important opportunities for learning, dialogue 
and sharing from diverse perspectives. To 
date, Ecosource gardens have hosted visits 
and workshops with a wide range of stake-
holder groups including Community Living 
Mississauga, Peel Newcomer Centre, Poly-
cultural Immigrant and Community Services, 

Peel YMCA Youth Groups, alternative 
learning programs with the Dufferin Peel 
Catholic District School Board and the Peel 
District School Board, Credit Valley Conser-
vation Youth Corps, local corporate volunteer 
groups and many more. 

A number of consistent themes have 
emerged from this work on community 
gardening. Most importantly, it must be 
emphasized that each garden project is 
different – as unique as the individuals who 
participate. Understanding the individuals 
who make up the group is important to deter-
mine strategies that foster inclusion and 
shared learning rather than allowing differ-
ences to spark conflict. This is especially 
true of our public community garden projects 
where individuals from all walks of life come 
together and share one space side by side. 

In particular, we have found that socio-
economic status, culture, age and ability may 
range significantly within a gardening group, 
and that each of these elements has a strong 
impact on how the garden functions and the 
opportunities to celebrate diversity.

From an economic standpoint a commu-
nity garden can afford the opportunity for an 
individual or family in a precarious financial 
situation to grow more and/or better quality 
fresh fruits and vegetables to supplement 
their family grocery bill. To ensure this is 
possible, Ecosource gardens offer subsidized 
membership at no cost to any interested indi-
vidual who would like to have a garden plot 
but cannot afford the $25 seasonal member-
ship fee.

 In an intangible sense, gardens also offer 
the opportunity to increase empathy and 
understanding among participants of all 
economic backgrounds. Our main focus for 
this discussion is through plots set aside for 
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determine strategies that foster inclu-
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“[Partnerships] have also provided 
important opportunities for learning, 
dialogue and sharing from diverse 
perspectives.”
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local food banks – where volunteers begin to 
examine and learn about the hidden issues 
of poverty and food insecurity that exist in the 
Region of Peel. 

Dialogue is opened with individual garden 
members who may not (yet) have had cause 
to use a food bank and may have misconcep-
tions about who uses them and why. Many 
garden members also begin growing extra 
crops specifically for the local food bank, 
increasing their understanding of the issues 
when relationships are built through weekly 
donation drop-offs or volunteer hours. 

Many different cultures of food and cuisine 
can be represented in a community garden 
setting, where the types of vegetables and 
herbs grown by garden members often 
reflect family background and culinary habits. 
When gardeners of many different cultural 
backgrounds come together in a community 
garden, we see great opportunities to trade 
gardening and cooking tips and tricks with 
one another.

Shared events such as community pot-
lucks and workshops where participants are 
encouraged to bring a dish further the oppor-
tunities to taste a wide range of different 
foods and learn about their history and how 
to prepare them.

Age and abilities are other aspects of differ-
ence often observed within a community 
garden group. Because there are a wide 
range of tasks in a garden setting, we see 
many opportunities to emphasize the contri-
butions individuals can make based on their 
areas of strength. For example, one gardener 
may suffer from a chronic illness that limits 
certain physical activities (e.g., arthritis) 
but may have lots of gardening experience. 
She or he may help another, less experi-
enced gardener to plan the best spacing and 

placement of plants in their garden plot, in 
exchange for some help with turning the soil 
or lifting heavier garden items. 

Other accommodations may include raising 
funds to purchase specialized tools to make 
gardening accessible to those with physical 
limitations, and/or installing raised containers 
accessed from a seated chair/wheelchair 
within the garden. 

Garden events offer the opportunity to 
discuss less obvious differences such as 
mental health. One example of this includes 
the partnership with volunteers and clients of 
the Canadian Mental Health Association to 
take on a plot in 2012 at the Malton Commu-
nity Garden. Information about mental health 
and wellbeing in the community was shared 
with other garden members using garden 
workshops, meetings and events.

In all of these situations, the community 
garden can operate as a space that fosters 
a sense of belonging in the neighbourhood 
and increases social bonds and relationships 
between different garden members.  Differ-
ences can, however, also provoke conflict 
and misunderstanding. Keeping in mind this 
challenge, several good practices are noted 
below that we have found helpful in our work 
to foster positive group dynamics in a commu-
nity garden setting:

•	 Collaboration: collaborating with 
community organizations, neighbour-
hood groups and other partners to bring 
a breadth and depth of perspective and 
experience has proven extremely helpful 
in understanding the context of garden 
members’ experiences.  

•	 Sharing of goals and expectations:  is 
important to ensure shared stake 
in mutual outcomes prior to under-
taking events and gardening activities. 
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“The types of vegetables and herbs 
grown by garden members often 
reflect family background and culinary 
habits.”

PUTTING DOWN ROOTS - DIVERSITY AND COMMUNITY FOOD PROJECTS 



Additionally, sharing expectations of 
challenges is critical in public spaces. 
Issues such as theft of produce or differ-
ences of opinion with other gardeners 
may often emerge. Acknowledging 
the likelihood of these challenges and 
emphasizing positive and constructive 
resolution strategies are important to 
highlight from the outset.

•	 Thinking outside the ‘box’: community 
gardens do not need to be spaces used 
exclusively by those with an interest 
and/or physical ability to garden. Art, 
poetry and other modes of expression 
are important to include so that even 
those who would not consider them-
selves ‘gardeners’ may contribute to a 
community garden space. 

•	 Sharing Expertise: providing opportuni-
ties for participants to share expertise 
is also critically important. Because 
everyone eats, most people have an 
opinion or experience to contribute to 
any discussion about food production. 
Facilitated ice-breakers and conver-
sation circles, or shared tasks with 
mentors are examples of activities that 
can be effective in encouraging garden 
members to share their knowledge. In 
multi-age groups (i.e., youth working 
with seniors), sharing stories from the 
past or using technology are both great 
ways for participants to share their 
areas of expertise and provide mentor-
ship. In multi-lingual groups, engaging 
volunteers/facilitators to translate, and 
sharing garden vocabulary in multiple 
languages can bring groups together 
and foster a sense of shared learning.  

•	 Facilitation & Conflict R esolution: the 
role of the facilitator, whether a volun-
teer or paid staff position, cannot be 
underestimated. When undertaking any 
type of community gardening project it 
is critical to put time and thought into 
facilitation strategies and delegate this 
responsibility intentionally so that it is 

not overlooked. It takes time and effort 
to manage diverse groups of individuals 
in any setting, and especially in a shared 
community garden space. 

 
Implementing and learning from these 

good practices have led to significant posi-
tive outcomes in our community gardening 
experiences. These experiences help to lay 
a fertile ground for new gardening projects 
that celebrate biodiversity in the garden while 
also celebrating and understanding diversity 
within our community. To learn more about 
Ecosource gardening projects and research 
surveys noted in this article, or to get involved 
please visit www.ecosource.ca. 
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“You Find Yourself There”: The Impact of 
Empowerment Groups for Racialized Girls
 By: Dr. Cheryl van Daalen-Smith and Shvata Thakur

The goal of this national study was to deter-
mine the myriad contributions of Canadian 
girls’ empowerment groups to girls’ health, 
focusing specifically on self-esteem, critical 
thinking and empowerment. In order to best 
determine this, the project team sought to 
understand the perspectives of girls them-
selves. In addition to describing their experi-
ences, the girls were also asked to discuss 
what made their groups successful and how 
girl-serving professionals could be sure to 
replicate their success. Facilitators were also 
interviewed in order to glean promising prac-
tices for working with girls in a girl-centered, 
culturally appropriate and empowering way.

The Ontario leg of the study involved twenty-
five girls and young women aged 14-22 who 
were current or past participants of commu-
nity agency-sponsored girls empowerment 
groups. The only criteria for participation in 
the study aside from parental consent, was 
that girls had to be participants of a girls 
empowerment group affiliated with Girls 
Action Foundation’s wide network (See  www.
girlsactionfoundation.ca/). The two groups 
we accessed were specifically for racialized 
girls: one in Peel Region with newcomer 
South Asian girls, and another in Toronto with 
newcomer Somali girls. 

LITERATURE REVIEW
Instructive literature exists concerning 

Somali girls’ lived experience of life in 
Canada. Ellis et al (2013) interviewed Somali 

adolescents to explore the impact of both 
discrimination and acculturation on mental 
health. While boys’ mental health was 
improved with North American acculturation, 
girls’ mental health was improved only through 
a rejection of North American ways. In other 
words, identification with Somali culture more 
than North American culture was associated 
with better mental health for girls. But why? 

Bigelow (2008) argues that Somali youth 
living in Canada face overt discrimination 
secondary to Islamophobia and systemic 
racism. She argues that veiled Somali girls 
in particular, face harmful racialization from 
daily questions such as “What’s up with the 
Hijab?” Reitsma (2001) together with the 
Children’s Aid Society of Toronto performed 
a needs assessment of Somali adolescents 
in the process of “adjusting” to Canadian life. 
Some of the struggles facing this growing 
population in Canada included intergenera-
tional conflict, difficulty negotiating identities, 
unemployment, discrimination-based educa-
tion struggles, and for some boys, life-limiting 
involvement in gangs. 

An interesting finding in Reistma’s work 
was that several respondents suggested 
that because of culturally-entrenched views 
about femininity, Somali girls could benefit 
from small discussion groups led by an older 
Somali young woman with the specific inten-
tion to discuss the gender-based issues 
specific to their culture.

Scholars have also explored South Asian 

ABSTRACT As part of a 2011 National Study exploring the impact of Girls Groups on “Healthy 
Living”, an Ontario research team interviewed twenty-five racialized girls from South Asian 
and Somali newcomer families who were participating in girl-only empowerment groups. The 
findings indicate that empowerment groups for racialized girls help them feel that they belong 
and that they matter, and that they could set their own goals. Implications for future practice 
with girls groups are discussed. 
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girls’ experiences of life in Canada. Talbani 
& Hasanali (2000) examined the social and 
cultural expectations experienced by South 
Asian girls, and discovered that while most 
South Asians integrate much of North Amer-
ican culture into their South Asian-Canadian 
identity, family and community structures 
remain male dominated giving way to the 
familial monitoring and activity restriction 
experienced by some South Asian girls.  

As well, the authors found that while adoles-
cent girls routinely found themselves caught 
between tradition (South Asian culture) and 
change (Canadian culture), they continue 
to attach a high social cost to any protest or 
dissent. Handa (2003) also builds from this 
bi-cultured model of Canadian South Asian 
girls, emphasizing the emotional and social 
trauma experienced by diasporic peoples. 

Rather than present girls as victims of 
two seemingly disparate identities, Handa 
highlights South Asian girls’ agency and 
resistance. George & Genevieve (2005) inter-
viewed ten South Asian girls living in Canada 
regarding their notions of health and discov-
ered that beauty, looks and body image were 
considered to be directly correlational to 
viewing themselves as healthy. 

The authors argue that the all-too-common 
stereotypes of passivity, docility and uncleanli-
ness assigned to South Asian girls and women 
are a part of a powerful racist discourse that 
perpetuates damaging misrepresentations 
and cultural (mis) understandings. 

FINDINGS
When the Ontario research team set out 

to learn about racialized girls’ lived experi-
ences of Girl Groups (GG) - groups whose 
mandate is the empowerment of girls and 
young women -  we hoped to develop best 
practice guidelines for girl-serving profes-
sionals. But in doing so, we also came face 
to face with the stark realities of girls’ lives 
in general and racialized girls in particular. 
Stark realities including systemic and rela-
tional violence, sexism, racism, and sizeism; 

devastating reminders of girls’ inadequacies; 
numerous barriers to female friendship and a 
pervasive and indelible expectation to define 
oneself through a lens not self-defined. 

We (re) learned of troubling hierarchical 
social structures that encourage girls to 
doubt or minimize their own intrinsic value 
and worth. One participant summed it up best 
when she told the research team “Without 
these groups, girls get lost.”  Sometimes the 
most profound findings are the unanticipated. 
In this section we report on findings that cut 
across both groups of racialized girls, and 
unless otherwise specified, the findings hold 
true for both groups.

SAPLINGS IN A STORM

It was feminist therapist and researcher 
Mary Pipher (1994) who first referred to girls 
as ‘Saplings in a Storm’ when she argued 
that girls’ authentic selves were becoming 
lost due to a ‘girl-poisoning’ North American 
society.  She further explained that girls 
become ‘female impersonators’, who are 
expected to fit their whole selves into ‘small, 
crowded spaces’. She argued that many girls 
lose their boisterous selves, drawn rather 

13
WWW.REGIONALDIVERSITYROUNDTABLE.ORG

“Learning to be female, demands that 
we give up the self.”
			           - Levine, 1989
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FIGURE 1: Girls Groups Participants in Peel



to activities associated with meeting narrow 
gender expectations particularly regarding 
appearance. Pipher aptly identified this as a 
Catch-22: reject the mold, stay true to your-
self and face rejection or strive to fit the mold 
and be accepted, and lose one’s authentic 
self in the process. 

When considering the narratives of the girls 
who had participated in GGs, one can identify 
many of the societally-created vulnerabilities 
Pipher warned of. Countless times, the girls 
told us that they experienced life as unsafe. 
They told us that it was hard to find people 
or situations that they could trust. They rarely 
felt comfortable, at ease, or free: free espe-
cially to say what they felt, disclose what they 
were experiencing, or be who they truly were. 
Their days were peppered with reminders 
that they were not good enough, not attrac-
tive enough (often meaning their skin was too 
dark) and at times, not Canadian enough. 

The girls told us that they were struggling 
with their self-esteem and that it was hard to 
get a grip on it, or to improve it. They told us 
stories of being put down, judged and made 
to feel not good enough especially with the 
way that were “being Somalian or Cana-
dian.” They didn’t feel very good about being 
female: a realization for many of the girls 
made after participating in reflective focus 
group activities. 

They told us that girls are discriminated and 
often feel that they can’t do anything about 
it. They felt that they were alone with their 
experiences and told us that it was hard to 
find support. They were expected to distort 
their truths and/or go along with the status 
quo. Routine experiences of racism played a 
major role in the girls’ attitudes toward  them-
selves and in how they thought others viewed 
or perceived them. Most assuredly, voice 
was a key experience for racialized girls in 

Canada: not having one, having it judged, or 
silencing it in order to avoid being dismissed. 

Much discussion centered around their 
experiences of being on constant display, 
and the inordinate amount of time spent 
worrying about their appearance or weight.  
They found this exhausting and appreciated 
being able to let it go during their group time.  
In addition to being made to feel abnormal 
for being upset about different situations or 
circumstances, both groups of girls described 
numerous barriers to establishing trustworthy 
female friendships: the kind where “you 
don’t get betrayed.” They felt alone, unsafe, 
at fault and flawed - - culpably flawed. The 
girls’ stories show us that they are tired: tired 
of acting, silencing, and trying to be good 
enough, and that these pressures seem to 
go unquestioned if not for opportunities like 
mentor-based empowerment groups.

SHELTER FROM THE STORM: THE 
WORLD AS UNSAFE

The most prevalent theme that emerged 
from the girls’ reflections on their experiences 
was that the groups provided a ‘refuge’  - a 
space away from their daily stressors, worries 
and troubles. In many ways one might suggest 
that the groups provided shelter from the 
storm, and in doing so created both a phys-
ical and a psychological space where girls 
didn’t have to act a certain way or pretend. 

Within the groups themselves, there were 
dynamics (the girls called this drama) and 
power struggles, but with the presence of an 
astute mentor and a focus on empowerment, 
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“For me, the best part was just having 
a place that I could talk.”

			           - GG Participant

“This group made me feel like I was 
normal.” 
			           - GG Participant
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“You’ll feel less lonely if you participate.” 

			           - GG Participant



the girls explained that they were finally able 
to open up and tell (some of) their truths. 
Because there was less judgment, they were 
able to relax just a bit – something they were 
rarely afforded an opportunity to do other-
wise. They told us that they came to realize 
that they weren’t alone, weren’t at fault, and 
maybe … just maybe … weren’t inadequate 
after all. 

Freedom was another interesting theme 
that emerged. The girls told us that they felt 
far less restricted in their GGs, ranging from 
what they said, how they said it, what they 
wore, and what they believed.  They felt more 
open to be themselves, and to speak openly 
about what was going on in their lives. And 
this seems to have been the glue that held 
the groups together – that they were afforded 
the opportunity to talk to others who were 
facing similar struggles in a climate of safety, 
acceptance and respect. 

As well, the girls told us that they found 
support in their girl groups. They described 
numerous opportunities they each had to 
share their interests or skills with the other 
girls and how this boosted their harshly 
eroded self-worth. 

In order for their groups to be successful, 
it was clear that a skilled mentor was critical, 
and that she had to be “just like us”, and had 
to have been through similar circumstances. 
They wanted to learn about coping with their 
many life stresses, and to feel comfortable 
telling others about their lives and circum-
stances. They told us that their groups 
helped them work through various issues 
and provided them with resources in order to 
do so. And while some girls told us that they 
found their voice, others made it clear that 
they were provided space to begin to develop 
their voice: a voice never allowed to develop 
authentically in the first place. 

Their stories showed us that in their girl 
groups, recreation halls, party rooms, or 
wherever, the girls discovered the first step 
towards an authentic self. A self that they 
may otherwise had never envisioned.  

There is, however, one glaring finding that 
begs our attention: that all of the girls in both 
groups named confidentiality as the number 
one ingredient for a successful girl group. 
Despite finding girl-centered space, and 
space that was both inclusive and celebra-
tory of race, class, gender or religion, the fear 
that their truths would ‘get out’ was palpable. 
The need for an assurance of confidentiality 
speaks volumes about the judgment and 
exclusion facing many racialized girls living 
in Ontario. 

FROM LOST TO FOUND: JOINING 
TOGETHER TO END THE STORM IN THE 
FIRST PLACE

There is value in girls coming together espe-
cially when the reasons for coming together 
are empowerment, consciousness raising 
and informed skill building. This is particu-
larly true for diverse girls, marginalized girls, 
and girls deemed as ‘other’ by a hierarchical 
status-driven society. There is value in the 
nurturance of GG rooted in culturally sensi-
tive mentorship. But perhaps the question is, 
“Is it enough?”

Health is best understood as influenced 
by a series of factors, many of which are 
socially constructed and reinforced. perhaps 
attempts at health promotion are best situ-
ated upstream (Butterfield, 1990). The meta-
phor goes like this: Picture a quickly flowing 
stream where many people/communities are 
struggling at the bottom of the stream. Most 
health and social service support people 
spend most of their time at the bottom of the 
stream – pulling people out and helping them 
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to cope. But what if we decided to journey 
up to the top of that stream to determine just 
what was pushing people into the stream in 
the first place? 

For the girls we worked with, the push into 
the stream came from being judged, ridiculed, 
dismissed, marginalized, violated, not taken 
seriously and living their lives in two seem-
ingly divergent cultures that each felt oppres-
sive, uncomfortable and prescribed at times.  

What if empowerment-rooted girl groups 
worked at all levels of that metaphorical 
stream, i.e. downstream, midstream and 
upstream? Work with girls after the storm and 
even during it, helping them to work through 
issues, find support, reliable information, and 
ideas from older girls who had also experi-
enced the storm. But also work with girls at 
key life junctures in order to minimize the 
impact of the storm of gender-based expec-
tations and racist experiences. Mentorship 
helps, particularly when mentors have as 
their ethos, the empowerment of girls. But 
the fact that racialized girls experience their 
world as unsafe truly is the issue that girl-
serving professionals are called to address.

WITH: A PROMISING EMPOWERMENT-
BASED PRACTICE                               

Overwhelmingly, successful GG provide a 
sense of belonging and inclusion, build girls’ 
battered confidence and facilitate authentic 
identity formation. But to do this, the girls told 
us that the best model was one facilitated by 
a young woman who had “been through it all.”  
And thus the overarching notion of “With” is 

proposed in the model as seen in Figure 2 for 
facilitating groups with (racialized) girls. 

The notion of With highlights the impor-
tance of a non-hierarchical girl-driven model 
of group facilitation. In asking group facili-
tators to reflect upon what strategies they 
employed in order to create GG where 
girls could find themselves, feel safe, come 
to voice, develop confidence, belong and 
slowly create their own identity, we learned 
that being girl-centered (rather than adult or 
parent-centered) was key.

 In our case, being culturally astute, sensi-
tive and welcoming was critical, and should 
stand as a key practice when working with 
any group of girls. In order to work within a 
diversity-informed empowerment framework, 
one must view their work through an inter-
sectional lens – one that understands the 
interplay of multiple identities of unearned or 
denied power and social belongingness. The 
facilitators identified the following promising 
practices that work successfully with racial-
ized girls:

•	 Go with the flow. Flexibility and fluidity 
are key. 

•	 Always start with check in.
•	 Have activities and a plan in your back-

pocket, but go with what the girls present 
with that day. Pivot from that.

•	 Stay rooted in empowerment
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FIGURE 2: Overarching Model for Group Facilitation

“This group made me feel like I was 
normal.”
“This group helped me become who I 
am.”
“This group helped me to see the 
better things in life.”
“This group helped me accept the skin 
I’m in.”
			           - GG Participants

“YOU FIND YOURSELF THERE: THE IMPACT OF EMPOWERMENT GROUPS FOR RACIALIZED GIRLS



•	 Start with the needs of the girls and all 
discussion should stem from that

•	 Never be judgmental. It’s not about you 
or your experiences even though the 
girls will ask for advice

•	 Never break confidence if possible
•	 Build in music and food 
•	 Always get the girls input. Best to be 

girl-driven.
•	 Stay informed about current trends 

affecting your particular group of girls 
•	 Ensure you create safe space. 
•	 Make sure it’s fun
•	 Make sure everyone’s opinion counts
•	 Help the girls try new things
•	 Help the girls to learn a bit more about 

themselves and about society
•	 Understand that the girls are coming for 

help, to be heard and to have a chance 
to speak.

•	 Be culturally specific in groups. Generic 
groups won’t work for racialized girls

•	 Advocate for the group as funding is 
often unreliable

BUT WHAT IF?
What if girl groups sought to prevent the 

storm in the first place? What if girl groups had 
as their raison d’etre the naming and elimina-
tion of socially constructed racial biases or 
gender prescriptions in the first place? 

What if the model of empowerment sought 
to address barriers to female friendship or 
to name, confront and eliminate misogynist, 
racist, or sizeist notions that limit girls true 
selfhoods?  What if mentors were critical and 
emancipatory and that these relationships 
were reciprocal and action-oriented? What if 
rather than teaching girls better coping skills, 
participants were mobilized to take action?  

And what if empowerment groups for racial-
ized girls gently ushered each girl’s intrinsic 
value into the light - a model so intentioned 
that safety was no longer the key reason girls 
sought refuge in girls’ groups. 

That...would be a most promising practice 
indeed.
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Linked In: Social Network Analysis as a 
Promising Practice in Assessing 
Organizational Equity and Diversity Policies
By: Raluca Bejan

This theoretically framed paper advances 
the methodological application of social 
network analysis (SNA), as a novel evalua-
tory approach for measuring organizational 
diversity and equity. Making use of concrete 
practice based examples from a study 
assessing the professional networks of settle-
ment service providers, it walks the reader 
through the nitty-gritty applications of several 
SNA measures, argumentatively supporting 
its integration as an evaluation method for 
conducting organizational research.
 Minorities’ representation is an important 
goal for social service agencies. Existent 
gaps among the diversity of client population 
and the uniformity of employed staff (Findler, 
Wind & Barak, 2007) have led to the devel-
opment of organizational diversity initiatives 
(Findler, Wind & Barak, 2007), mainly aimed 
to attract employees from a variety of ethnic 
and racial backgrounds.
   Workplace diversity was formerly assessed 
on its potentiality to increase organizational 
cohesion and performance (Christian, Porter & 
Moffitt, 2006) or to consolidate organizational 
culture, particularly in relation to employee 
outcomes - as measured by well being, job 
satisfaction and organizational commitment 
(Findler, Wind & Barak, 2007). Primarily 
concentrated on employment equity, also 
known as affirmative action, institutionalized 
diversity initiatives aimed to create propor-
tional representation to equalize percentages 
of professional positions. For instance the 

ratio of men versus women (Christian, Porter 
& Moffitt, 2006) or white versus racialized 
employees (Kalev, Dobbin & Kelly, 2006). 
Research efforts rarely materialized into 
evaluation initiatives beyond proportionally 
based ratios. Influence based assessments 
and evaluations should be core elements 
in exploring the institutionalization of equity 
efforts within social service agencies. Building 
inclusiveness and organizational diversity 
should go beyond the implementation of ratio 
based proportions. 

Theoretically distinguishing between 
surface and deep levels of institutionalized 
diversity (Christian, Porter & Moffitt, 2006), 
this paper argues that there is a lot more out 
there to be explored, rather than the simple 
organizational representation of group diver-
sity. In other words, representation does not 
equal influence. We need to go beyond the 
numeric based representation, to assess the 
occupational influence/power held by the 
very same represented minority groups. 

This paper starts from the premise that 
proportional representation is merely reflec-
tive of surface diversity level, while influ-
ence goes one layer underneath it. Aiming 
to bring into light a novel way of assessing 

ABSTRACT This paper argues for the methodological application of social network analysis 
(SNA), as an evaluation based approach in assessing organizational diversity and equity. 
Using concrete practice examples from a study exploring professional networks of settlement 
service providers, it walks the reader through the application of SNA measures to assess 
employment equity efforts and the distribution of organizational influence. Practice informed 
research implications and ethical concerns about organizational research are also discussed.
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“Building inclusiveness and organi-
zational diversity should go beyond 
the implementation of ratio based 
proportions.”



the so-called deep level of equity and diver-
sity, it explores the influence associated with 
representation. The paper aims to weigh up 
equity initiatives, as they go beyond tokenism 
in levelling out power based workplace 
inequalities. 

Practice based research implications are 
discussed, as they particularly relate to 
general study design, sampling, data collec-
tion and data analysis, to better support the 
methodological integration of SNA within 
organizational research.

SNA: WHAT IS IT AND WHY USE IT TO 
EVALUATE DIVERSITY AND EQUITY 
ORGANIZATIONAL PRACTICES?

Dually conceptualized as a theoretical 
and methodological approach, SNA visually 
weighs up networks of connections (Hoffer 
-Gittell & Weiss, 2004; Hope & Reinelt, 2010; 
Pope & Lewis, 2008). Theoretically branching 
from symbolic interactionism (De Nooy, 2003) 
SNA studies relationships, not as specific 
properties of agents, but rather as proper-
ties of systems of agents (Scott, 2000), as 
linkages and flows of social capital (Bellotti, 
2011). 

It circumstantially conceptualizes inter-
actions as embedded into a web of social 
networks (Christakis & Fowler, 2007; Schultz-
Jones & Cheung, 2008), as channels for 
transferring resources and information among 
actors, within communities, and through their 
net of social communication (Hoffer-Gittell 
& Weiss, 2004; Kim & Han, 2009; Tsai & 
Ghosal, 1998). Therefore, the unit of analysis 
is not the individual, nor the organization, but 
rather the relationships between individuals 
and such organizations (Scott, 2000). 

There has been a recent explosion of 
interest in network research (Borgatti et al., 
2009). Models are applied to a variety of 
topics and SNA applications are crossing 
many disciplinary fields, including social 
computing (Kim & Han, 2009; Roome, 2001), 
social sciences (Newman & Dale, 2004), 
economics (Borgatti, et al.,2009) business 

(Newman & Dale, 2004), as well as informa-
tion and technology (Berry, 2008). 

Within the area of organizational studies, 
network research was used in executive 
consulting efforts (Borgatti et al., 2009), 
exploring managerial interconnectedness 
(Oehler, Sheppard, Benjamin & Dworkin, 
2007), inter-organizational collaborative 
capacity (Bejan, 2013), decision making 
processes (Kapucu, 2006), coalitions’ func-
tioning (Foster-Fishman, Berkowitz, Loun-
sbury, Jacobson, & Allen, 2001), partnerships’ 
effectiveness (Valente, Chou & Pentz, 2007) 
and workforce reduction changes (Bejan & 
Black, 2012; Shah, 2000). 

While organizational network research is 
quite common within the management field 
(Brass, Galaskiewicz, Greve & Tsai, 2004), 
the author is unaware of any existent efforts 
juxtaposing such analyses to the assessment 
of agency based employment equity. Several 
explanations are proposed in support: 

•	 The institutionalization of employment 
equity is relatively new. After all, the 
Canadian Employment Equity Act was 
only introduced in 1986 (Graham, Swift, 
& Delaney, 2009)

•	 Affirmative action policies are assessed 
in terms of achieving institutional parity 
between advantaged and disadvan-
taged groups gbecause they were mainly 
developed to grant entry to educational 
and work settings (Garrison-Wade & 
Lewis, 2004)

•	 SNA approaches are not included in the 
undergraduate nor graduate levels of 
social work education (despite the fact 
that network based methodologies are 
used in a variety of similar professional 
fields). Many practitioners are unfamiliar 
withh such applications, despite their 
articulation of diversity specific concerns 
(Graham, Swift, & Delaney, 2009)

SNA has visually unique characteristics, 
allowing the visualization of actors’ position 
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within a network. This is done by  visually 
mapping the organizational relationships 
between people working together within one 
agency, firm or business. 

Using various colours, sizes and shapes, 
SNA has the ability to visually draw the 
spatial position of actors within a network, 
particularly in relation to the existent connec-
tions among them (Heer & Boyd 2005). The 
network becomes visible in the form of nodes 
(i.e. actors) and links (i.e. connections) within 
a specified and delimited structure (Scott, 
2000) and can directly shed light upon the 
diverse make-up of an organization. 

Measuring both, representation and influ-
ence, it can easily draw attention to who is 
centrally located within the network, who is at 
the periphery and how network positionality 
or social location determines the acquisition 
of occupational capital.

PRACTICE BASED EXAMPLES: HOW TO 
USE SNA TO ASSESS DIVERSITY AND 
EQUITY?

Considering relationships as proxies for 
influence, SNA applications assess organi-
zational distribution of power, as mediated 
by influence processes and based on actors’ 
social and organizational locations (i.e. race; 
professional role) as places of advantages or 
disadvantages. 

To demonstrate its methodological appli-
cability, this paper uses empirically based 
examples from a study exploring professional 
networks within a partnership of settlement 
service providers. The Toronto East Local 
Immigration Partnership (TE-LIP). Funded by 
Citizenship and Immigration Canada (CIC), 
TE-LIP was established at the end of 2009, 
as a network of community stakeholders 
including settlement agencies, community 
organizations, language training providers, 

local associations, members of school boards 
and municipal government. Its main purpose 
was the development of strategies for the 
coordination and integration of settlement 
services within the geographically defined 
East region of the city. 

Seventeen neighbourhood based LIPs had 
been operating across Toronto, until the end 
of March 2013, when the entire partnership 
model merged into a regional one (Bejan 
& Black, 2012). Under a formal academic-
community agreement involving the Factor-
Inwentah Faculty of Social Work at University 
of Toronto, Meta Strategies and WoodGreen 
Community Services, a pilot project was 
conducted between December 2011 and 
September 2012. The project assessed the 
network structure of professional relations 
within the TE -LIP. Using a network based 
methodology, the study was the first one to 
ever weigh up the professional collaborations 
within the newly formed partnerships. 

The study sample consisted of 70 settle-
ment service providers. Participants provided 
job details (geographic catchment areas, 
workgroups, affiliation to local networks, 
involvement in neighbouring LIPs), orga-
nizational information (type of organiza-
tion, sector, length of time worked within the 
sector, professional role) and demographic 
data (racial background). Additionally partici-
pants identified the colleagues to whom they 
are professionally connected to, by selecting 
them from a list of names. 

A final community report outlining prelimi-
nary findings was publically released in 
October 2012. Study data is used here to 
exemplify SNA’s applicability in assessing 
organizational diversity. Two applications 
were well thought-out in relation to service 
providers’ organizational influence:

•	 Professional/organizational role, as in 
front line or management/executive 
positions 

•	 racial background, as in white or 
racialized
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Figure 1 visually sheds light on the distri-
butional dynamic of organizational capital, 
based on service providers’ professional 
role. Actors’ position is therefore indicative 
of network’s structural composition. As seen 
below, there is an equal representation of 
individuals holding various organizational 
roles within the TE-LIP. Executives and front 
line service providers seem to both occupy 
central locations within the network, an even-
handed situation from an equity perspective.

In congruence with anti-oppressive 
approaches (Barnoff & Moffatt, 2007) SNA 
can also visually delineate nodes by actors’ 
demographic characteristics.

Figure 2 portrays visualizations of respon-
dents’ positionality by their racialized back-
ground. Similarly with the former network by 
professional role, an equal visual representa-
tion exists among all actors within the TE-LIP 
network, as central and peripheral positions 
seem to be evenly distributed among both 
groups, white and racialized.

Although both examples visually reflect an 
equitable organizational representation, SNA 
analyses can go one layer down under, to 
explore the organizational influence associ-
ated with network based representational 
positions.  

SNA MEASURES: REPRESENTATION AND 
INFLUENCE

Simple visualizations, although useful, are 
limited in thoroughly exploring the differ-
ential weight of influence associated with 
actors’ networked positionality. SNA can 
further weigh up actors’ location by making 
use of centrality metrics, and therefore, it can 
explore the layered dispersion of organiza-
tional influence. For instance, are racialized 
individuals merely in superficially representa-
tive, token positions, or do they actually hold 
influential roles? In other words, how much 
power do actors hold in relation to their differ-
ential roles or demographic characteristics?

By measuring up node centrality (Borgatti 
et al., 2009), SNA metrics mathematically 
calculate the importance of individuals within 
a network, comparing connections and gener-
ating position centered scores. Centrality 
metrics include: 

•	 In- Degree Centrality – the number of 
directed ties/links to one participant from 
agents reporting relationships with other 
agents (Koku & Wellman, 2002)

•	 Out- Degree Centrality – the number of 
respondents’ own links directed towards 
other actors in accessing resources and 
information (Koku & Wellman, 2002)

•	 Betweeness - agents’ positionality as 
nodes in funneling connections among 
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others (Seierstad & Opsahl, 2010), for 
instance how many racialized or white 
service providers are identified by their 
peers as occupying influential positions 
between agents

Centrality measures have been previously 
tested as proxies for network based influ-
ence, and therefore they have robust stand-
ings in front of measurement type errors 
(Borgatti, Carley & Krackhardt, 2006). Calcu-
lating In Degree, Out Degree and Betwee-
ness metrics for each node/actor within the 
network, and comparing actors’ organiza-
tional or demographic characteristics help 
explore the second layer of organizational 
capital distribution. 

RESEARCH-BASED PRACTICES
Network approaches mostly fit descriptive 

survey methodology. Recruitment should 
typically start from a list/data set of poten-
tial respondents, containing the names of 
those who should receive the survey about 
the network. The positional approach (Scott, 
2000) is a sampling technique that uses 
saturated data identified by the target popu-
lation (Wejnert, 2010) on what is considered 
significant within the research context (Scott, 
2000). 

The theoretical constructs that guide the 
questions become the natural boundaries 
framing the target population (i.e. settlement 
service providers). Previous SNA evalua-
tions surveyed the entire target population 
(Bejan & Black, 2012), as the actual de facto 
sample, an uncomplicated process when the 
population is relatively small, perhaps a few 
hundred people. 

The next step is to administer the network 
mapping survey to all individuals whose 
names are contained within the list. The 
survey generally contains both, demographic 
and ‘network’ specific questions. Network 
questions ask respondents to identify the 
people to whom they are connected to, 
following the initial list of names. 

Psychometric testing may possibly assess 
the survey’s content appropriateness, 
however, researchers may want to choose 
from standard network questions, formerly 
tested for validity and reliability. Each of these 
questions makes up a separate network. 
Examples of such network questions  (layered 
on several network dimensions) could assess 
the following: 

•	 Current working relations (i.e. Who do 
you currently work with? or With whom 
do you discuss work matters?

•	 Leadership (i.e. Who do you ask for 
support and advice?)

•	 Innovation (i.e. To whom do you look 
up to for new ideas, innovation and 
inspiration?’)

•	 Desired collaborations (i.e. Who would 
you like to work with in the future?)

In terms of data analysis, survey answers 
should be downloaded into Excel, although 
descriptive statistics might be addition-
ally conducted in SPSS. Following data 
cleaning, two separated Excel files, one for 
the nodes (i.e. participants) and one for the 
links (i.e. relationships between them) are 
to be imported into researchers’ software of 
choice. Examples include UCINET, Pajek, 
Smart Network Analyzer, or In Flow. All have 
the capability of providing visualizations of 
actors’ networked positions and calculating 
centrality metrics.

POTENTIAL LIMITATIONS
It is important for practitioners to have an 

understanding of research challenges and 
anticipate them in order to effectively conduct 
evaluation efforts from start to end. This 
paper walks the reader through some of these 
foreseen concerns, while offering a range of 
possible options for solving them.

Feasibility concerns may arise, as socio-
metric research usually requires higher 
response rates than traditional survey 
research. With a clearly identified/known 
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population, a 40% to 50% response rate is 
considered acceptable. However, in cases 
with unknown population, a target of 70% 
response rate is desirable for the creation of 
meaningful maps and network visualizations. 
If survey rates prove low, several steps can 
be taken to overcome this challenge:

•	 Extending the survey completion 
deadline 

•	 Conducting follow - up outreach efforts 
(i.e. emails and phone calls) to increase 
participation. 

Ethical concerns represent additional chal-
lenges when conducting SNA research. 
Anonymous data cannot be collected, since 
participants need to provide the names of 
individuals they are collaborating with, and 
therefore, privacy and confidentiality risks 
most likely will arise. Regardless of inves-
tigators’ efforts to safeguard participants’ 
confidentiality and privacy, respondents 
may be deductively identified by their fellow 
colleagues, due to the visual characteristics 
of the network maps. 

As the information collected is related to 
workplace environments, occupational risks 
are associated with participation, if, presum-
ably, respondents’ identity is speculated. It is 
recommended that any sensitive findings and 
final network maps are presented in general 
terms, as de-identified, in order to minimize 
and manage inherent occupational risks. 
Information should be handled with caution 
and treated as confidential in relation to 
report writing, paper writing, and dissemina-
tion of network maps. 

Lastly, as methodological instruments 
reproduce “presuppositions inscribed in 
the social condition of their construction” 
(Bourdieu, 1998 p. 133), SNA may invol-
untarily reinforce the very same unequal 

structural arrangements it aims to measure. 
For instance, categorizing actors’ racialized 
status as in white and racialized (i.e. by label-
ling the variable as such) involuntarily main-
tains and reinforces the white categorization 
as the benchmark to be compared against. 

On such an argument, SNA can be viewed 
as to limitedly explore and somehow decon-
textualize agents’ situational agency (Fram, 
2004) and their networked influence, without 
questioning how actors got this influence to 
begin with. Networks do not contain social 
capital per se, but they rather mirror the distri-
bution of such capital. SNA’s main conceptual 
limitation is that it cannot explore the struc-
turing rules of social capital but rather the 
distribution or the representation of already 
structured forms of capital.

CONCLUSIONS
Integrating current interdisciplinary knowl-

edge, this paper extends the field of applied 
research on organizational diversity and 
equity. SNA is a fit methodological tool for 
exploring employment equity initiatives, as 
they extend beyond token representations in 
levelling out workplace inequalities. 

Benefits from SNA research are drawn at 
many levels of practice. For instance, study 
participants have the opportunity to increase 
their awareness about the way work is 
conducted within their organization, which by 
extension, may translate into future collab-
orative developments. 

Most benefits, however, are to be drawn at 
the management level, by organizations and/
or partnerships themselves. Maps, visualiza-
tions of working relationships and centrality 
metrics are guiding tools for the planning, 
development and coordination of specific 
equity based initiatives within social service 
agencies.

Developing the theory and practice of orga-
nizational diversity and equity, this method-
ological exercise adds to current evaluation 
approaches and hopes to assist service 
providers, community workers and social 
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Inclusive Research Practices: Newcomer 
Children in Peel and Halton Tell their Stories
By: Monica Valencia

Migrant children tend to be absent from 
research and policy-related projects. Often 
researchers consult adults instead of chil-
dren; however, there is no guarantee that 
their representations of children’s views 
and understandings are accurate (Albanese 
2009). Many studies also tend to focus on 
either youth or kindergarten children. Other 
researchers are discouraged from reaching 
out to children due to ethical complications 
and the disconnect that exists between a 
child participant and an adult researcher 
(Colbert 2010).  

Another reason for children’s exclusion 
from research is the belief that immigrant 
children find it easier to adapt. Boyd (2006) 
states that children acclimatize more easily 
than their parents. Nonetheless, Fantino and 
Colak (2001) warn against the assumption 
that immigrant children cope well with the 
new environment. 

The two types of investigations that do 
include immigrant children as key infor-
mants are clinical studies and evaluations of 
programs for bilingual literacy development 
(Esquivel et al. 2010; Bleiker et al. 2008; 
Rousseau et al. 2005; Dual-Language Book 
Club 2009). Based on the methodology used 

for these investigations, the current study 
sought to discover what children themselves 
experience as immigrants, how they feel 
throughout those experiences and what inter-
pretations they assign to those experiences.

LITERATURE
Early in the interview process I found that 

the areas of main concern for the child partic-
ipants differed from the recurring themes in 
the literature. I conducted a second literature 
review that addressed grandparents, resi-
dential transitions, language, and cultural 
brokering within the classroom.

Separation from Grandparents
•	 The literature rarely addresses the 

separation of immigrant children from 
their grandparents. Many scholars focus 
on the emotional hardships of children 
when their parents emigrate without 
them (León and Serrano 2010). The liter-
ature on migration also tends to present 
“loss” in relation to adult immigrants who 
miss their extended family members 
(Todorova et al. 2005), overlooking the 
loss immigrant children experience.

Residential Mobility
•	 The literature teaches about stress 

caused by immigration (García Coll and 
Magnuson 2005) and the negative reper-
cussions of children’s residential mobility 
(Bose et al. 2007). But the two types of 
moves are not explored ensemble. As 

ABSTRACT Despite considerable interest in studying immigrant children in Canada, few 
studies include immigrant children as study participants. In this study children had the oppor-
tunity to act as key informants, as they drew and wrote about the most significant expe-
riences of their settlement process. Children addressed the hardships of separating from 
their grandmothers, multiple geographical transitions, language barriers, and peer cultural 
brokering. The study concludes with an invitation for practitioners to seek children’s voices.  
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well the effects of moves are commonly 
measured by children’s academic 
performance (Bose et al. 2007) and not 
by children’s mental health. Children, 
therefore, cannot express their feelings 
of anxiety and disorientation, nor can 
they inform on their coping mechanisms.

Schooling and Language Acquisition
•	 A large body of literature explores 

the school experiences of immigrant 
students (Bernhard 2009) as well as 
the role of parents and peers in chil-
dren’s socialization (Perren et al. 2010).  
Despite all, not many studies gather their 
data from personal interviews with chil-
dren. This is due to the fact that many 
studies are not concerned with the day-
to-day lives of immigrant children (Díaz 
2002).

Cultural and Languge Mediation
•	 Research seems to concentrate on 

cultural brokering from children and youth 
for their parents (Orellana 2009), but 
language mediation - cultural brokering 
by and for classmates - receives less 
attention. The literature on language 
mediation centers on dual-language 
classrooms(Angelova et al. 2006) and  
little is known about the dynamics in 
a monolingual classroom. Besides, 
measuring scales and researcher’s 
observations are commonly the sources 
of data (Benner 2011), ignoring the 
views of the key players. 

THEORETICAL FRAMEWORK
The new sociology of childhood focuses 

on children in the present and not on who 
they will become (Corsaro 2005). It positions 
children as agents and doers who actively 
participate in their social environment (ibid.). 
Children are viewed as individuals capable of 
reproducing meaning and interpreting their 
life experiences (Matthews 2007). 

The other theory employed was accultura-
tive stress– a theory that is common among 
studies with immigrant children (García Coll 

and Magnuson 2005). Acculturative stress 
refers to the stressors present in the migra-
tion and acculturation experience of immi-
grants, their psychological impact, and to a 
larger extent the ways in which they are dealt 
with (Suarez-Morales and Lopez 2009). This 
study’s combination of both theories led to 
thorough descriptions of the lived and partic-
ular experiences of newcomer children.

METHODOLOGY
This study involved ten immigrant children 

residing in the Region of Peel and Halton 
Region. The children emigrated with their 
families from Latin American countries and 
had resided in Canada for less than five 
years. They were between the ages of nine 
and 11. 

Through in-depth, unstructured, qualitative 
interviews (which included drawing, writing 
and storytelling), children shared their settle-
ment stories.  Unstructured interviews were 
employed because this type of interview 
focuses on revealing participants’ perspec-
tives and experiences (Bryman et al. 2009). 

Esquivel et al. (2010, p. 31) explain that 
“drawings in combination with narratives 
provide insights to inner experiences of chil-
dren related to traumatic experiences such 
as displacement...or planned relocations”. 
Rousseau and Heusch (2000) concur as 
they explain that analyzing stories and draw-
ings helps improve the understanding of the 
processes immigrant children go through. 

Child particpants were free to choose the 
writing and drawing materials and the order 
of the activities. They drew scenes that repre-
sented their journeys and settlement experi-
ences, and complemented those drawings 
with written narratives. Through storytelling 
they explained to me the meaning of their 
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“Drawings in combination with narra-
tives provide insights to inner experi-
ences of children.” 
		
		         -  Esquivel et al,  2010



drawings and narratives. I also drew and 
wrote about my story to accompany them as 
they partook in the research activities. At the 
end, I asked them for their feedback on the 
research process and thanked them for their 
participation.

FINDINGS 
The most recurring and pronounced theme 

in the research sessions was the role of 
grandparents in children’s lives, with partic-
ular emphasis on grandmothers. Another 
recurring theme was moves and transitions 
across borders and within cities. Highly 
mobile children expressed their anxiety and 
instability about moving from place to place. 
Schooling and language were also very 
important for these children because they had 
many worries regarding language barriers 
and peer acceptance. Lastly, children shared 
their cultural brokering experiences and the 
way they benefitted from them.

Leaving the Grandparents Behind
Many child participants used to live in 

intergenerational homes before coming to 
Canada so they were accustomed to growing 
up with their grandmothers. The grand-
mothers played a crucial role in their lives: 
they cooked for them, they played with them, 
they told them stories, and they took care of 
them.                      		

One boy stated that his grandmothers “were 
the ones who loved me the most.” Another 
participant decided to draw a heart inside a 
map of her native country to communicate that 
her heart remained with her extended family 
(see Figure 1). She also said she used to cry 
every night before going to sleep because 
she was “freaking out” at the thought of not 
seeing her grandmother again.            		
   Figure 2 illustrates the painful experience of 
leaving family behind.  This participant drew 
himself reaching out to his family, looking 
back at them while his mother dragged him 
away. When he presented the drawing he 
said his mother was “trying to grab me, trying 

to take me because I was very sad and did 
not want to leave”.                                           

Transnational and Residential Mobility	
  Often, research assumes that an immigrant 
child leaves the sending country to arrive in 
the receiving country. In this study, however, I 
found that four out of ten children lived in the 
U.S. before coming to Canada (see Figure 
3).               	

These multiple migrations add layers to 
children’s stories and shape their perceptions 
of Canada. For example, some children were 
afraid to start school in Canada because in 
the U.S. they had experienced bullying. 

Once in Canada children usually move 
several times in a short span of time. Every 
time children make a residential move they 
worry about making friends because they 
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                                          source: Monica Valencia

FIGURE 1: Missing Loved Ones

source:  Monica Valencia

FIGURE 2: A Painful Goodbye



do not want to be lonely. One participant 
explained that when she moves schools 
she “feels nervous because you never know 
what’s going to happen”. This instability 
makes children uncertain because whenever 
they move they question the permanence of 
“home.” 		

Figure 4 shows a boy’s family moving into a 
new apartment building, and inside a speech 
bubble the boy writes, “I wonder where my 
new home will be.” 

Learning a New Language
Several children wrote about their first day of 

school, expressing their worries about making 
friends, learning English (see Figure 5) and 
being mocked. Some children framed their 
lack of English proficiency as a weakness. 

One participant wrote in her narrative that her 
“biggest weakness was her communication.” 
She even thought that she “was never going 
to learn English”. 

Other children thought that learning English 
was “impossible” and it affected them 
emotionally. They said they “felt sad and 
bad.” The children explained that they felt 
sad because they knew that they needed 
to master the language in order to function 
socially and academically. They said that if 
they learnt English they “could make friends” 
and participate in their favourite classes.                                   

Brokering: Children Helping  Children 
In many cases, when we think about cultural 

brokers, we think about children helping 
adults. In this study, however, the children 
talked extensively about relying on (or them 
helping) other children as cultural brokers. A 
boy considered himself “lucky” to find a bilin-
gual classmate who helped him learn English. 
He said the girl “would explain it all to me”. 

In some cases children engaged in recip-
rocal brokering. For example, one girl 
received language assistance from a class-
mate and in turn she helped that classmate 
with math. They also discussed their experi-
ences as brokers and the importance of their 
roles. A girl stated that she likes to assist non-
English speakers because “I already had the 
experience of being a new girl and I knew 

30
WWW.REGIONALDIVERSITYROUNDTABLE.ORG

INCLUSIVE RESEARCH PRACTICES: NEWCOMER CHILDREN IN PEEL AND HALTON TELL THEIR STORIES

source:  Monica Valencia

FIGURE 4: Finding a Permanent Home source: Monica Valencia

FIGURE 5: Lost in Language

source: Monica Valencia

FIGURE 3: Journeys of Migration



that it’s very hard”. 
The children’s peers even taught them how 

to “behave in class.” A boy expressed that he 
liked to be told how to behave because he 
learnt what he was supposed to do in school. 

DISCUSSION AND RECOMMENDATIONS
Based on this study’s findings a common 

stressor for Latin American immigrant children 
is family separation. Children experienced 
loss because they miss their grandmothers’ 
love, care, companionship, and support. 
Immigrant children, then, seem as affected 
by loss as their adult counterparts due to their 
separation from family members other than 
their parents. For that reason, researchers 
and policy makers should take into account 
the rupture of the grandchild/grandmother 
dyad in the case of immigrant children who 
migrate with their parents. 

Another stressor for immigrant children is 
residential mobility. Children are not asked 
about how they feel when they move and 
what they struggle with. In the current study, 
children expressed that they were anxious, 
nervous, shy and hesitant about making new 
friends, leaving old friends behind, over-
coming loneliness, making sense of their 
moves and finding stability. The phenomenon 
of residential mobility combined with interna-
tional moves deserves greater attention by 
parents, settlement workers and teachers 
so that children can receive proper support 
during those transitions.

Language was also a major preoccupation 
for the children interviewed. They empha-
sized the limitations of having low English 
proficiency such as not being able to make 
friends, understand teachers and read texts. 
For them language acquisition was not 
easy and quick. In their view, learning the 
language meant overcoming solitude and 

achieving high grades. Teachers and school 
staff should be sympathetic and patient with 
English learners and assist them in their 
adjustment to a new linguistic environment.

Finally, the children who participated in this 
study highlighted the significance and the 
utility of receiving language mediation. They 
mentioned that providing mediation for peers 
was a rewarding experience because they 
could help other immigrant children. Media-
tors translated school assignments, taught 
phrases and facilitated the communication 
between newcomer children and teachers/
classmates. In addition, mediators introduced 
children to new customs and school protocol. 
Ultimately, researchers should expand the 
scope of their studies beyond brokering for 
parents and mediation in dual-language 
classrooms. 

CONCLUSION
There is extensive and valuable literature 

on the subject area of immigrant children, 
but youth or adults such as teachers and 
parents act as key informants. The particular 
experiences of the ten children who helped 
me in this project make it evident that when 
immigrant children are encouraged to share 
their stories they reveal what is important to 
them. 	

Knowing what hampers and facilitates 
children’s settlement is crucial when devel-
oping and implementing promising practices. 
Human service and public sector profes-
sionals need to pay attention to children’s 
needs and assets. 	

The age of immigrant children does not 
mean that they are incapable of identifying 
their challenges, expressing their feelings 
and voicing their opinions. Their worlds are 
complex and their narratives are compelling. 
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“Knowing what hampers and facilitates 
children’s settlement is crucial when 
developing and implementing prom-
ising practices.”

“Children are not asked about how 
they feel when they move and what 
they struggle with.”



Learning about their lives as migrants is not 
only an engaging experience but also an infor-
mative lesson for parents, school personnel, 
policy makers, researchers and settle-
ment workers. Their stories leave powerful 
messages that direct us to the issues they 
want us to address.

ACKNOWLEDGEMENTS
This research project was awarded a grant 

by the Centre of Excellence for Research on 
Immigration and Settlement. 

32
WWW.REGIONALDIVERSITYROUNDTABLE.ORG

REFERENCES

Albanese, P. (2009). Children in Canada 
Today. Don Mills, Canada: Oxford Univer-
sity Press. 
Angelova, M. Gunawardena, D., and Volk, 
D. (2006). Peer teaching and learning: Co-
constructing language in a dual language 
first grade. Language & Education: An Inter-
national Journal, 20(3): 173-190.
Benner, A. (2011). Latino adolescents’ lone-
liness, academic performance, and the buff-
ering nature of friendships. Journal of Youth 
and Adolescence, 40(5): 556-567.
Bernhard, J. (2009). “Latin American 
students in the TDSB: Research findings 
and recommendations”. In Schugurensky, 
D., Mantilla, D., Serrano, J. (eds.) Four in 
Ten. Toronto: Latin American Research 
Education and Development Network, 
Transformative Learning Centre and Ontario 
Institute for Education Studies 22-25.
Bleiker, C., Ginieniewicz, J., Madigan, A., 
Bernhard, J., Winsler, A. (2008). “Read my 
story!” Using the early authors program to 
promote early literacy among diverse, urban      
preschool children in poverty.	
Bose, S., Haynie, D., and South, S. (2007). 
Student mobility and school dropout. Social 
Science Research, 36(1): 68-94.
Boyd, D. (2006). Resilience in newcomer 
families. Canadian Issues, Spring: 85-86.
Colbert, J. (2010). Welcoming Newcomer 
Children: The Settlement of Young Immi-
grants and Refugees. Kitchener, Canada: 

INCLUSIVE RESEARCH PRACTICES: NEWCOMER CHILDREN IN PEEL AND HALTON TELL THEIR STORIES

Fairmeadow. 
Corsaro, W. (2005). The Sociology of Child-
hood, 2nd edn. London: Sage.
Díaz, E. (2002). Mexican immigrant chil-
dren in urban Phoenix: Transitions to life, 
language, and school. ProQuest Disserta-
tions and Theses. Arizona State University 
1-350.
Dual-Language Book Club. (2009). “Dual-
language book collection”. Retrieved from 
http://www.duallanguagebookcollection.
com/ (accessed July 24, 2011).
Esquivel, G., Oades-Sese, G., Jarvis, 
A. (2010). Culturally Sensitive Narrative 
Interventions for Immigrant Children and 
Adolescents. Maryland: University Press of 
America.
García Coll, C., and Magnuson, K. (2005). 
“The psychological experience of immi-
gration: a developmental perspective”. In 
Suárez-Orozco M., Suárez-Orozco C., and 
Qin-Hilliard D. (eds.) The New Immigration: 
An Interdisciplinary Reader (2005). New 
York: Routledge 105-134.
Fantino, A., and Colak, A. (2001). Refugee 
children in Canada: Searching for identity. 
Child  Welfare, 53(5): 587-596.
León, A., and Serrano, M. (2010). Si las 
abuelas se disponen a cuidar, madres y 
padres pueden emigrar. Revista venezolana 
de estudios de la mujer, 15(35): 91-116.
Matthews, S. (2007). A window on the ‘new’ 
sociology of childhood. Sociology Compass, 
1(1): 322-334.
Orellana, M. (2009). Translating childhoods: 
Immigrant youth, language, and culture, 
Piscataway: Rutgers University Press.
Perren, S., Grünigen, R., Alsaker, F., and 
Nagele, C. (2010). Immigrant children’s 
peer acceptance and victimization in kinder-
garten: the role of local language compe-
tence. British Journal of Developmental 
Psychology, 28: 679-697.
Rousseau,C., Drapeau, A., Lacroix, L., 
Bagilishya, D., Heusch, N. (2005). Evalu-
ation of a classroom program of creative 
expression workshops for refugee and immi-
grant children. Journal of Child Psychology 



33
WWW.REGIONALDIVERSITYROUNDTABLE.ORG

INCLUSIVE RESEARCH PRACTICES: NEWCOMER CHILDREN IN PEEL AND HALTON TELL THEIR STORIES

and Psychiatry, 46(2): 180-185.
Suárez-Morales, L., and Lopez, B. (2009). 
The impact of acculturative stress and daily 
hassles on pre-adolescent psychological 
adjustment: Examining anxiety symptoms. 
The Journal of Primary Prevention, 30(3-4): 
335-349.
Todorova, I., Louie, J., Suárez-Orozco, C. 
(2005). “Making up for lost time: the experi-
ence of separation and reunification among 
immigrant families”. In Suárez-Orozco M., 
Suárez-Orozco C., and Qin-Hilliard D. (eds.) 
The New Immigration: An Interdisciplinary 
Reader. New York: Routledge 179-196.

ABOUT THE AUTHOR
Monica Valencia has a Master of Arts in 
Immigration and Settlement Studies from 
Ryerson University. Her research insterests 
are newcomer children, settlement experi-
ences and qualitative methodologies. 
She has worked as a teacher in Canada 
and France and has presented her research 
findings in sociology and humanities confer-
ences. An article where she describes 
methods for conducting research with chil-
dren was published in a book tittled Imagi-
native Inquiry: Innovation Approaches to 
Interdisciplinary Research.



Regional
Diversity
Roundtable?

What isThe Regional Diversity Roundtable (of Peel) is 
a charitable not-for-profit committed to building 
inclusion and diversity competence that 
results in the institutionalization of equity in 
member organizations’ core values, structures, 
workforce, policies and services. 

We are a group of individuals representing 
organizations with a commitment to inclusion, 
equity and diversity competence. Employed 
within the Human Services and public sector 
in Peel, we are interested in increasing the 
capacity of individuals and organizations to 
meet the needs of diverse stakeholders in 
providing appropriate services to people from 
various social and cultural backgrounds.

www.regionaldiversityroundtable.org


